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INTRODUCTION
The idea of a needs assessment instills suspicion in some, indif
ference or defensiveness in others. The process often carries with it
connotations that are both confusing and threatening. However, as Gilbert
Jarvis and Shirley Adams point out, "evaluation activity must be premised
on the conviction that conscientious, honest evaluation can lead to bet
ter programs and therefore to a more significant role for language educa
tors in the total educational process. ...it is a means to professional
self-understanding and self improvement. In the final analysis, however,
it is only the behavior of educators that can transform these words from
hollow echoes to more and better programs."^
An attempt has been made to maintain a positive motivation and
framework for this needs assessment. The purpose for assessing the
needs of students in the English as a Second Language Program at Ames
High School has been to identify any gaps between what is and what
ought to be, and to recommend the most effective and efficient means
to bridge those gaps.^ This has been done by obtaining input from
students, teachers, administrators and this author, based on his'
experience teaching English as a Second Language at Ames High School.
A Survey of Language Learning Theory
The experience of learning another language goes back as far -as the
need for people of two different languages to communicate. In order to
evaluate any language learning program, it is necessary to be familiar
with various theoretical approaches to language learning and the conse
quent methods of teaching based on those theories. Such a familiarity
will help identify the theoretical approach of this author in assessing
the needs of students in the English as a Second Language (ESL) Program
at Ames High School; it will also provide the foundation for evaluating
the recommendations made on the basis of this assessment.
Looking back over the last few decades, one can see a parallel devel
opment in the fields of linguistic and psychological theory and their in
fluence on language learning and teaching. In the 1940s • and 30s,, the
focus on the "scientific method" found its expression in structural (or
descriptive) linguistics. Emphasis was placed only on the outwardly ob
servable manifestations of language; no consideration was given to what
went on in the mind, since it was believed such activity could not be
scientifically measured. As pointed out by H. Douglas Brown, "the lin
guist's task, according to the structuralist, was to deiscribe human lan
guages and to identify the structural characteristics of those lan-
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guages." Ferdinand de Saussure, Edward Sapir and Benjamin Whorf were
some of the foremost scholars in the field of structural linguistics.
A similar scientific approach to psychology was also being taken •
during the *40s and '50s. Based on the work of B. F. Skinner,
psychologists stated that language, like all other behavior, is learned
by stimulus and response conditioning. Since a person was believed to
be bom with a psychological "blank slate," all behavior was explained
in terms of an individual's response to the environment. Any incoherency
In language, for example, was seen simply as response to poor modeling
In the environment. Again, the focus of experimentation was only on
the outwardly observable in language.
The implications of these earlier theories of language learning is
manifest in their applications to teaching language. If language is seen
in segmented parts of sounds and grammar, then the language learner's
job is to master their production. The work of translation and memori-^
zation of grammatical rules is essential. If learning is seen as the
reinforcement of proper response to given stimuli, then emphasis will be
placed on repetition, mimicry, and memorization, as in the Audio-lliigual
method. Progranmied language learning was developed to help a student,
in a step-by-step manner, develop good language habits through overleam-
ing (e.g. in the language laboratory). The disadvantage here, of course,
was that the method of learning did not encourage people to use the
languaige in novel or realistic situations.
Such shortcomings bothered some scholars. In the 1960s Noam Chom
sky formed the school of generative-transformational linguistics. The
change in perspective which he promoted was an interest "not only in
describing language or achieving a level of descriptive adequacy but
also in arriving at an explanatory level of adequacy in the study of
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language." In this sense, language learning is not like all other
learning, since the generative linguist sought to account for that
hidden level of thought which generates the observable linguistic per
formance.
Not surprisingly, a similar revolution was going on among
psychologists. Some, such as David Ausubel and George Miller, were not
satisfied with only recording observable responses. They wanted to
discover the principles of conceptual thinking (or cognition) behind
behavior; to them, meaning, understanding and knowing were significant
data for psychological study.^
The effects of these linguistic and psychological theories on lan
guage teaching are significant as well. Though Chomsky claimed no con
tribution to the language teacher, his work in explaining underlying
structures has helped teachers identify previously elusive rules
of grammar needed to teach a language. The cognitive perspective of
learning has helped to shift the focus from the teacher/model to the
learner. More attention is given to the meaningfulness of the new lan
guage to the language learner.
The last decade has seen a development in the field of psycholin-
guistics which brings a balance between the two extremes. Certainly
objective measurement of language and behavior is necessary in the
learning and teaching of a language. Yet the underlying explanations
of these phenomena are just as important. xhe experience of
this author has been to have found at least some truth in all of these
theories and, like the theorists who formulate them, to continue to
develop an integrated understanding of language, learning, and teaching.
The theoretical foundation used for evaluating the ESL Program at
Ames High School is such an integration of these theories. It is recog
nized, from structural linguistics and behavioral psychology, that a cer
tain amount of drill and attention to grammar and phonology is necessary
In learning a second language. Yet It Is also recognized that these
methods must be harnessed as means to the goal of communication. Atten
tion must also be given to the needs of the learner: the purpose for
which English is beiiig learned, the contexts in which it is to be used,
the linguistic and cultural background brought to the second language
and culture, and so on.
Such an eclectic approach to second language teaching turns the
focus away from lock-step patterned learning and moves it toward the
communicative needs of the student. As Brown advises the prospective
second language teacher, "you must have a comprehensive knowledge of
the entry behavior of a person, of objectives you wish to reach, of
possible methods that follow from your understanding of the first two
factors, and of an evaluation procedure. All this hinges on your con
ception of how human beings learn.
The English as a Second Language Program at Ames High School
In the mid-70s, the number of foreign students at Ames High School
was rather small. The handful of students, primarily from Asian coun
tries, requiring help in English received it on an informal daily basis.
The next school year, 1976-77, saw a much greater influx of foreign stu
dents to the school and consequently brought with it the need for a
regular class for these students. In order to select from the large
number those who needed such help, The English Placement Test (from the
University of Michigan Language Institute) was used for screening and
diagnostic purposes.
As can be seen from the list below, both the number and origin of
students enrolled in the English for Foreign Students (ESL) class has
shifted greatly over the years; in fact, those numbers shift greatly with
in each school year. It is not unusual for a student to enter the class
weeks after school has begun and to leave at the middle of the year.
This state of flux in the class is one reason that an accurate number of
those enrolled in the course for any given year has been difficult to ob
tain.
Country
List of Class Size and Origins by Year
1976-77 1977-78 1978-79 1979-80 1980-81
Iran 15
Venezuela 1
Viet Nam
Saudi Arabia 1
Mexico
Lebanon 1
Palestine 1
Kuwait 1
Egypt
Jordan
Japan
Italy
France
Total
20 12
14
3
2
1
20 8
2
1
1
1
1
15
Total
41
10
11
2
2
1
1
1
2
1
1
1
1
75
Other facts can be observed from this list. The nature of Ames
High s ESL class has always been a multilingual one, thus excluding the
option of bilingual education. The three countries contributing most
frequently to the class have been Iran, Venezuela, and Viet Nam, with
Iran clearly having the greatest number until the 1979-80 school year.
That year's drop in Iranian, and indeed all foreign student enrollment
may very likely be attributed to the Board of Education policy begun
that year to charge non-resident tuition to the foreign students. An
other factor, according to school officials, causing the decline of Iran
ian student enrollment was the political instability of that country at
the time, making it difficult for students to obtain visas.
Other school policies also bear on the nature and function of the
ESL class. An overall score of less than 75% on the aforementioned Eng
lish Placement Test automatically places the student in the ESL class,
and all other classes must be taken on an audit/no credit basis for at
least one semester. The ESL class can be taken as an elective credit for
one semester only; thereafter, only on an audit basis, Classwork focuses
on the five main areas covered in The English Placement Test: Listening,
Grammar, Vocabulary, Reading, and Writing. Speaking, though a skill not
included in the test, is naturally included in classwork as well.
The minimum requirement for a diploma from Ames High School for for
eign students transferring from other institutions is eight credits, plus
two semesters of physical education. Those eight credits must include;
2 English credits
2 U, S, History credits
1 U. S, Government credit
3 Elective credits.
The English Placement Test is administered three times annually; at
the beginning of the school year (for diagnostic suid placement purposes),
and at the end of each semester. Once a score of 75% overall (with no
individual area below 50%) is achieved, the student is no longer required
to attend the ESL class. Continued attendance is of course encouraged,
for the purpose of sharpening English skills beyond the minimum standard.
It should be noted that these policies just mentioned pertain to the 1980-
81 school year and are subject to change in the future.
Such is the history and nature of the English as a Second Language
Program at Ames High School. Over the years the teachers have changed
along with the students. Such a turnover in teachers and its consequent
potential for inconsistency in program content and methods has been one
concern in this needs assessment.
DESIGN OF THE STUDY
The basic theoretical foundation for this needs assessment has been
primarily taken from the work of Roger Kaufman and Fenwick English. In
light of that work, which covers the topic in depth, one note of impor
tance ought to be made regarding this particular needs assessment: it is
one which is fairly limited in scope. It is not academic research which,
as defined by Kaufman and English, attempts to draw inferences to a larg
er population based upon its findings. It is rather operational research,
interested in data for decision-making for a particular population (in
this case, a rather small one). Neither has this needs assessment been
an external one, requiring that the referent for planning and accomplish
ment relate to the world outside of the school. Instead this is an in-^
temal needs assessment, restricting its view to the boundaries of Ames
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High School. This limitation of scope in the research ought to be kept
in mind to avoid undue overgenerallzatlon of its results.
Objectives
It was decided. In defining the objectives for this research, to
limit the assessment to the needs of students who are learning English
as a second language here at Ames High School. ("Second language" is a
term used here to refer to the situation where a person is residing in
another country and learning the language predominantly used in that
country. To leam a "foreign language" is to reside in your own country
and leam a language used in another country.) The "English as a Second
Language Program at Ames High School" primarily refers to the English
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for Foreign Students class and not to the other regular English classes
in which foreign students may enroll. Stress is placed in this assess
ment on student needs and not on the program alone, since the program
exists to meet those needs.
Procedures
The basic procedure followed in conducting this needs assessment
has been, first of all, to define the objectives and limitations for the
area of research, as described above. The second step was to identify
the different groups of subjects to be questioned regarding foreign stu
dent needs. After obtaining the necessary approval for conducting the
assessment, there followed the choice, construction, and distribution
of materials in questionnaire form as a means of collecting data from
the participating groups. For the questionnaire construction, the
author is indebted to Dr. Motoko Lee*s work in needs assessment. An
analysis of the data was made, and after an Interpretation of the re
sults, recommendations were proposed.
Subjects
Several groups were chosen for input for this assessment. Those stu
dents currently enrolled in the class formed the first group. The
second group were students who had been in the class and were still
at the high school or enrolled in the university in town. Teachers in
the high school who currently had any foreign students in their classes
formed the third group. The experience of this author in teaching the
ESL class eas also included in this needs assessment. And finally
11
the high school administrators and counselors with foreign students com
prised the fourth group.
Materials
The choice of instrument for data collection was the next step.
Given the limitation of time, personal interviews with individuals in
each group would have proven too time-consuming. Yet for the relatively
small sampling to be taken, a mail questionnaire would have been too im
personal and would have threatened the percentage of returns. A compro
mise was made in deciding to use a questionnaire, but with as much person
al contact as possible.
As shown in the Appendix, essentially the same questionnaire was
used for both current and former students of the English for Foreign
Students class, with only slight modifications in form being made for the
latter group. Part I, Background Information, is meant to elicit infor
mation pertaining to the type of student in the class and his motives
for taking the class. The second part, English Skills, is an attempt to
relate how basic skills needs are being met in the class and how those
skills are being used in other classes. Section III, General Needs,
encompasses the relationships of foreign students to the school, their
peers and the community. This section was included for detecting student
needs outside of the English for Foreign Students class which may not
otherwise be detected. The Academic Needs section correlates strong
ly with similar questions in the teacher form to compare the same issues
from thos two perspectives. The last part. General Comment, provides
an opportunity for open-ended response.
12
The formation of the teachers' questionnaire, besides the point of
comparison to the students' form mentioned earlier, provides for feed
back on the attitudes and actions of the teacher toward the foreign stu
dent, as well as on how the teacher perceives the relationship between
U.S. and foreign students. As with the other questionnaires, opportun
ity for free response is given through open-ended questions.
The administrators' and counselors' questionnaire probes the areas of
goals for foreign students as well as administrative responsibilities to
them. These sections, along with the one on the relationship of foreign
and U. S. students, are strongly related to questions in the student forms.
It was necessary in carrying out this assessment to obtain the ap
proval of the administration at Ames High School and of the Committee, on
the Use of Human Subjects in Research at Iowa State University. That
being done, the questionnaires were distributed to each group. The cover
letter for each questionnaire was addressed personally to each individual
and it informed that person of his rights according to the modified
informed consent stipulations of the university committee. Once the cover
letter was removed from the questionnaire by its recipient, anonymity and
confidentiality was assured.
The remainder of this study is devoted to the final two steps in
conducting the needs assessment: analysis of the data collected with
an interpretation of the results, and recommendations based on those re
sults.
13
RESULTS
An analysis and interpretation of the data collected encompasses the
following topics; Background Information, English Skills, Academic
Needs, General Needs, Administrative Goals, and General Coimnents.'
Consideration of this information will be made in reference to tables
whose basic structures follow that of the questionnaires. At some
points, information from more than one table is discussed; at other
points, information from one table only is discussed. Results will be
represented both in terms of the mean score (symbolized by x) of a par
ticular item, and where necessary, the actual number of responses for
each choice in an item. Each question is rated on a 5~point scale
ranging, for example, from Very Unimportant to Very Important or from
Strongly Disagree to Strongly Agree. Mean scores are reported within
that 5-point range and the values assigned to each table's scale can
be found in a note at the bottom of each table.
Again, the relatively small number of respondents needs to be
taken into account when considering analysis and interpretation of this
data. Only 9 students were enrolled in the ESL class at the time the
questionnaire was distributed. Finding former students still in the
area proved a thorny problem, as most had left the community when they
left the high school; of a possible 9, 8 were contacted and 6 responded.
The same rate or response applies to the 9 administrators and counselors
who were contacted. The teachers formed the largest group and provided
the greatest rate of return: 33 received questionnaires and 30 respond
ed.
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Background Information
The following information is useful in evaluating the variety of
needs that exist among the foreign students at Ames High, given the
wide variety of the backgrounds* This information, collected in Table
1, includes the student*s home country and native language, the number
of months in the U.S. and at the high school, the living situation and
reason for coming to the U.S., the length of expected stay and primary
reason for studying English at Ames High.
Home country and native language
By the time this questionnaire was given, the 1980-81 school year
was half over. The membership in the class had changed, some students
having returned to their home countries and some having passed The
English Placement Test at a satisfactory level. Nine students re
mained: two from Viet Nam, and one each from Mexico, Venezuela, Iran,
and Jordan. The remaining three students entered the class mid-year:
two from Egypt and another from Viet Nam. Linguistically they were
somewhat less diverse than at the first of the year, representing just
four languages: Vietnamese, Arabic, Spanish, and Persian.
Months in U.S. and at Ames High
As shown on Table i under the Current Students column, 3 of the
students had been in the U.S. no more than 2 months, 3 from 6 to 12
months, and 3 for more than a year. These figures confirm the aforemen
tioned variation and transience in the ESL class. Most of the former
students, not surprisingly, had been in the U.S. for at least 1 1/2
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years. Of the 15 students surveyed, the great majority had been in the
ESL class no more than 2 semesters.
Living situation and reason for coming to U.S.
The living situation for most is with family members, and with a
well-known technological university in the community, it is understand
able that the primary reason for 9 of the 15 students coming to the U.S,
is that a parent or spouse is involved on campus working or studying.
For 3 students, political instability in the home country presented
the need for coming here.
Length of expected stay and reason for studying English
The same number (3) also intend to stay here permanently, while 4
are here for 1 to 2 years and 4 for 3 to 5 years. Given the academic en
vironment of the community, it is not surprising that 9 of the stu
dents study English at Ames High School to prepare for the TOEFL
(Test of English as a Foreign Language), a requirement for foreign
students who wish to enter American universities. For 4 of the stu
dents, survival in the U.S. is the primary reason for learning the
language.
English Skills
Specific English skills were assessed in 2 environments and by 2
groups. The environments were the ESL class and other regular classes.
Both current and former students, comprising the first group, were to
evaluate the ESL class in its effectiveness of teaching English skills.
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This information is contained in Table 2a. This group then evaluated
specific skills needed in other classes and that input is found in
Table 2b. The teachers of regular classes are the second group, and
they assessed the same specific skills that the students did in regard
to their other classes. That information, for use in comparison
with Table 2b, forms the content of Table 2c.
English skills in the ESL class
In assessing the teaching of English skills in this class, this
author found that many aspects were viewed favorably by most of the
students. There is general agreement that the ESL class provides ade
quate opportunities to develop speaking, listening, vocabulary and
grammar skills. The mean scores in these areas range from 3.9 to 4.1.
The mean scores are slightly lower and there is more variability of
response regarding the skills of reading and writing; this indicates a
potential area of concern for future content of the course.
Student responses also show strong agreement that they found class-
work interesting (x = 4.3), that they were able to use the English they
learned in daily situations (x = 4.4), and that generally they were
satisfied with their progress in English (x « 4.4).
There is, however, some indication that the students' felt less
positively about other aspects of the ESL class. There is a wide range
of opinion expressed regarding the amount of variety in the work done
in class, resulting in a rather neutral mean score of 3.4. Only
slightly.higher is the consensus that the ESL class helped the student
to study in his other classes (x « 3.7). These factors also give cause
T
ab
le
2a
.
E
ng
li
sh
S
k
il
ls
:
in
th
e
E
ng
li
sh
fo
r
F
or
ei
gn
S
tu
de
nt
s
C
la
ss
^
A
ss
es
sm
en
t
S
ta
te
m
en
ts
T
h
e
m
a
te
ri
a
l
u
se
d
is
/w
a
s
to
o
d
if
f
ic
u
lt
T
he
re
is
/w
as
ad
eq
u
at
e
o
p
p
o
rt
u
n
it
y
to
d
e
v
e
lo
p
s
k
il
l
in
:
-s
p
e
a
k
in
g
-l
is
te
n
in
g
-r
e
a
d
in
g
-w
ri
ti
n
g
-v
o
c
a
b
u
la
ry
-
g
r
a
m
m
a
r
I
am
a
b
le
to
u
se
th
e
E
n
g
li
sh
I
le
a
rn
/
le
a
rn
e
d
in
d
a
il
y
s
it
u
a
ti
o
n
s
(s
u
ch
a
s
sh
o
p
p
in
g
an
d
u
si
n
g
th
e
te
le
p
h
o
n
e
)
I
fi
n
d
/f
o
u
n
d
cl
as
sw
o
rk
in
te
re
st
in
g
T
he
re
is
/w
as
v
ar
ie
ty
in
th
e
ty
p
e
of
w
o
rk
w
e
d
o
/d
id
I
am
/w
as
sa
ti
sf
ie
d
w
it
h
m
y
p
ro
g
re
ss
in
E
n
g
li
sh
d
u
ri
n
g
th
e
c
la
s
s
I
se
ld
o
m
u
se
/u
se
d
E
n
g
li
sh
o
u
ts
id
e
o
f
th
is
c
la
s
s
T
hi
s
c
la
ss
h
as
h
el
p
ed
m
e
to
st
u
d
y
in
m
y
o
th
e
r
c
la
s
s
e
s
1
2
3
4
5
n
D
m
e
a
n
3
7
5
0
0
1
5
2
.1
1
1
2
7
4
1
4
3
.9
0
0
1
9
5
1
5
4
.1
1
0
3
6
5
1
5
3
.9
0
2
3
7
3
1
5
3
.7
1
1
1
7
4
1
4
3
.9
0
2
1
8
4
1
5
3
.9
0
0
1
7
7
1
5
4
.4
0
1
1
6
7
1
5
4
.3
1
3
3
3
4
1
4
3
.4
0
1
1
4
8
1
4
4
.4
1
5
1
6
2
1
5
3
.2
0
3
3
4
5
1
5
3
.7
S
ch
oo
l
in
m
y
ho
m
e
co
u
n
tr
y
is
v
er
y
d
if
fe
re
n
t
fr
o
m
s
c
h
o
o
l
h
e
re
l=
S
tr
o
n
g
ly
D
is
ag
re
e
2
=
D
is
a
g
re
e
3
=
U
n
d
e
c
ld
e
d
4
=
A
g
re
e
5
=
S
tr
o
n
g
ly
A
g
re
e
0
0
1
6
8
1
5
n
-t
h
e
nu
m
be
r
o
f
v
a
li
d
re
sp
o
n
se
s;
th
e
re
fo
re
it
v
a
ri
e
s
fr
om
it
em
to
it
em
,
T
he
m
ax
im
um
is
1
5
,
a
to
ta
l
co
m
bi
ni
ng
th
e
re
sp
o
n
se
s
o
f
9
cu
rr
en
t
st
u
d
e
n
ts
a
n
d
6
fo
rm
e
r
s
tu
d
e
n
ts
.
4
.5
h
O
o
21
for concern In the future teaching of the class.
There is potential for confusion in response to 2 items, and their
results therefore cannot be interpreted. The use of the qualifier
"too" in "The material used was too difficult" makes ambiguous the
actual meaning of student responses to the item. For example, if a
student disagrees with the statement, does he mean the material was
too easy or that it was difficult but not too difficult? Consequently,
this item does not give useful information. The other item, "I seldom
use/used English outside of this class" presents another kind of diffi
culty: the students may have had difficulty understanding the negative
meaning of seldom. The potential cognitive confusion and ambiguity of
these 2 items render them unreliable.
English skills in other classes
The students evaluated specific skills for other classes in 3 ways:
how important the skill was to them, how proficient they thought they
were in the skill, and how the ESL class helped them to improve that
skill. Their responses are recorded in Table 2b.
For every skill listed, a clear majority of the students felt it
was an Important one. The mean scores of skill importance range from
4.0 to 4.6. The skills perceived by students to be the most important
are understanding spoken English (x = 4.6), giving an oral presentation
in class (x « 4.4), taking multiple choice tests (x = 4.3), and reading
textbooks (x = 4.3).
The perceived importance of these skills is heightened by the stu
dents' rather low self-evaluation of proficiency in them. For
Table 2b. English Skills: in Other Classes
Specific Skills
12 3 4 5 n mean
Importance of Skill^
Understanding spoken English 10 0 2 12 15 4-6
Giving-an oral presentation in class
. 10 13 9 14 4.4
Participation in class discussion 1 1 1 4 6 13. 4.0 .
Reading textbooks
10 2 3 9 15 4.3
Taking class notes
1115 7 15 4.1
Writing assignments
10 2 4 7 14 4.1
Taking essay tests
10 2 4 8 15 4.2
Taking multiple—choice tests
10 0 6 8 i5 4.3
^l=Very Unlippprtant
2=Unimportant
3=l[ndecided
4»lTDportant
5=Very Important
^l=Very Poor
2=Poor
3=Neither
4«"Good
5»Very Good
^l«Very Little
2=A Little
3=iNeither
4aMuch
5»Very Much
22b
12 3 4 5 n mean 12 3 4 5 n. mean
Self-Evaluation of Skill^ Evaluation of This Class ^
for Improvement of Skills
0 3 6 5 1 15 3.3 0 3 2 6 3 14 3.6
2 5 2 2 2 13 2.8 2 115 4 13 3.6
0 4 3 1 3 11 3.3 2 115 3 11 3.8
1 2 3 7 2 15 3.5 2 3 2 2 6 15 3.5
0 5 3 3 3 14 3.3 3 0 4 2 5 14 3.4
0 2 5 6 1 14 3.4 2 12 5 4 14 3.6
0 5 5 5 0 15 3.0 13 3 3 5 15 3.2
0 2 4 8 1 15 3.5 2 2 3 4 4 15 3.4
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understanding spoken English, an overall means score of 3,3 is given
by the students; for giving an oral presentation in class, x = 2.8; for
taking multiple choice tests, x = 3.5; and for reading textbooks, x = 3.5.
It can be seen that the foreign students generally do not rate themselves
very highly in any of the skills they perceive as most important in their
regular classes.
It will be remembered from Table 2a that the students expressed
general satisfaction with the opportunities for developing their English
skills in the ESL class. In the final part of Table 2b, the students
indicate just how much the ESL class has helped them improve specific
skills for use in their other classes. Mean scores for those 4 skills
(understanding spoken English, giving an oral presentation in class,
reading textbooks, taking multiple-choice tests) ranged from 3.4 to 3,6.
These scores indicate a moderate degree of satisfaction with the ESL
class in teaching the skills, though there is some room for improvement,
English skills needs perceived by teachers
Of interest at this point is an evaluation by teachers of the im
portance of the same specific skills that were evaluated by the students;
Table 2c provides the teacher feedback on these items. Three of the 4most
important skills perceived by students are also perceived to be impor
tant by the teachers. Understanding lectures and instructions is clear
ly the most important skill indicated by the teachers; this Item's mean
score is 4.5. Rated only slightly lower is reading the textbook
(x - 4,4). Answering multiple-choice items on a test is the third
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skill judged important by the teachers as well as the students (x = 3.7).
Taking notes is a skill to be considered essential for foreign
students, since the teachers gave it a 3.9 overall mean score. It
is remembered from Table 2b that the students also viewed this skill
as important and therefore it should be considered among the most
important to be learned in the ESL class, along with attention to
the others that have been mentioned.
Caution must be exercised in interpreting the data of teacher
responses. The first footnote of Table 2c indicates the wide variety
of departments represented in the responses. As a result, the need
for certain skills is greater in some classes than in others. Variety
in teaching methodology, even within a department, also influences the
variety found in these responses.
In analyzing these teacher responses, this author considers most
significant those skills which a great majority of teachers agree are
important for success in their classes. However, a skill should not
be judged unimportant because a majority of teachers do not rate it
as necessary in their classes. Such variation in response is due to
the diversity of course content and teacher methodology, not to the
importance of the skill itself.
Academic Needs
Apart from specific English skills needed within the classroom, cer
tain academic needs were also assessed by both students and teachers.
Table 3a records the responses of students regarding the importance and
satisfaction of academic needs. Table 3b is the teacher response to
26
how they try to meet those needs. Analysis of this area is made by
comparing the teacher and student responses.
Student and teacher perceptions
There is unanimous agreement among the students that the ability to
understand course requirements is either important or very important
(Table 3a), Fortunately, this need is strongly indicated by students
as being satisfied (x ~ 4.4). From the teachers* point of view (Table
3b), it is generally believed that foreign students basically understand
course requirements (x = 3.9).
The second major concern to foreign students academically is being
treated the same as U.S. students by the teachers (x = 4.5). Again,
fortunately, there is satisfaction on the part of the students that
this need is being satisfied (x = 4.6). Twenty-four of. the 28 teachers
responding to this item indicate that they try to treat foreign students
the same as U.S. students.
A third area of concern to the students is the opportunity to dis
cuss course work with their teachers (x = 4.3). Nine of 13 students in
dicate satisfaction in this area (x = 3.6), even though the teachers
are virtually unanimous (28 of 29) in allowing students to discuss course
work with them (x = 4.5).
The final important academic need for students is to have extra
time to take exams due to language difficulty (x = 4.1). Generally
most students (10 of 15) find satisfaction with this need, no doubt
because 20 of 23 teachers make the effort to allow them more time on
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tests.
A few items besides those compared above were given for teachers
(at the bottom of Table 3b) to provide feedback regarding foreign students
in their classes. The greatest majority of teachers (24 of 30) perceive
the foreign students in their classes as generally motivated to leam;
22 feel they are basically able to get by in their classes, and on a
less firm note, 18 see the foreign students as having been an asset to
their classes. These last evaluations, combined with all the other in
formation regarding academic needs, point to a very positive and coopera
tive spirit between the teachers and students.
General Student Needs
Foreign student needs outside the classroom yet within the environ
ment of the school are divided into needs upon arrival, during their
stay here, and in relationships with U.S. students. The items listed
as needs upon arrival are evaluated by the students in Table 4a in
terms of Importance and satisfaction of the need. Those same items are
then evaluated by the administration (administrators and counselors) in
Table 4b in regard to their responsibilities to meet those needs. Anal
ysis of needs upon arrival will be made by comparing these two tables.
Table 4a also includes student evaluation of needs during their
stay here. The information contained there is closely related to Table
4c, an assessment of the U.S.-foreign student relationship as perceived
by students, teachers and administrators.
30
Student and adminlstra11ve views of needs upon arrival
There are 3 significant areas of concern to the'foreign students
that are worth noting here. An orientation to the high school is rated
very important (x = 4.6), and fortunately that need is satisfactorily
met (x = 4.3). The administration see this as a responsibility they
have toward the foreign students (x = 4.3).
An explanation about registration and schedule is also considered
an important need (x « 4.2), one that is met satisfactorily (x = 4.0),
and one that the administration sees as their responsibility to the
students (x = 4.0).
The third need for foreign students upon arrival is an explanation
about ways of doing things in a U.S. school. The need is considered
important by students (x = 4.0), but there is slightly less satisfaction
of it (x = 3.8). From the administrative point of view, 4 of 6 con
sidered this a responsibility to foreign students, while 2 did not
(x = 3.2).
This type of explanation about the U.S. school system seems impor
tant when one considers the last item of Table 2a. There, students al
most unanimously agreed that school in their home country is very dif
ferent from school here (x = 4.5). This need indicates a concern for
administration and the ESL teacher for the future.
Needs during stay here
The relationship between foreign and U.S. students is a need
covered by 2 items of Table 4a: courteous treatment by U.S. students
(x =s 4.5 in importance) and friendship of U.S. students Cx = 4.4 in
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importance). Though these scores indicate a high degree of importance
to the foreign student, the satisfaction of those needs is not so high.
8 of 13 students felt they were treated courteously by U.S. students,
while A did not (x = 3.3). Nine of 15 expressed satisfaction regarding
the friendship of the U.S. students, but 4 were neutral and 2 were very
unsatisfied.
Brown points out that several affective factors influence this area:
personality type, self-esteem, motivation, attitude, cultural background,
9
degree of adaptation to the new culture, and so on. The data collected
in Table 4c are an attempt to pinpoint some of the most salient factors
affecting the U.S,-foreign student relationship.
Relationship of foreign and U.S. students
Table 4c provides input on this relationship from all 3 perspec
tives: students, teachers, and administration* The views of all groups
will be considered for each of the most important factors.
The foreign students themselves rate their own attitude toward U.S.
students as the most important factor (x = 3.9). That is significant,
since it would seem to indicate a sensitivity to their own responsibil
ity in fostering friendship with U.S. students. Administrators and
teachers rate this factor highly also (x = 4.3 and 4.4 respectively).
On the other hand, the most important factor from the administra
tors* point of view is the U.S. students' attitude toward foreign stu
dents (x = 4.8). Teachers agree that this is an important factor
(x ® 4^4), and students generally agree regarding its importance
(x = 3.6). By way of comparison on this point, the teachers were
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to evalxiate the attitude of U.S. students toward foreign students in
their classes. This information is recorded at the bottom of Table
4c. Twenty-one of 30 teachers believe U.S. students have an accepting
attitude toward foreign students in class, while 5 are neutral and 4 dp
not believe U.S. students accept the foreign students (x =3.6). These
figures indicate some room for improvement in attitude on the part of
U.S. students toward their foreign peers.
One final factor affecting the U.S.-foreign student relationship
is the foreign student's command of English, Interestingly the foreign
students see this factor as less important (x = 3.5) than the adminis
trators and teachers do (x = 4.3 for both). There is general agreement
by all groups that the other factors listed in Table 4c are not that
important in the relationship of foreign and U.S. students.
Administrative Goals
Finally, consideration is given to administrative goals for the
foreign students at Ames High School, as recorded in Table 5. The goals
of greatest importance are the abilities to understand, speak, read and
write English (x = 4.8 for each). There is less indication by adminis
trators and counselors that these goals are being fulfilled (x = 3.7).
Of almost equal Importance is the ability of the foreign student to
"survive" in the regular classroom (x = 4.7). There Is a bit more
satisfaction that this goal is being met (x = 4.0).
Next in order of priority, according to the administrators* re
sponses, is the ability to "survive" in the community. The evaluation
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of fulfillment here is not so high (x = 3.5). There is closer correla
tion, though, between the goal of understanding American culture
(x = 4.3) and how well that goal is being accomplished (x = 4.0).
General Coimnents
Besides the main areas covered in the questionnaire, the General
Comments section provided open-ended input from students, teachers,
administrators and this author. Several indications of need and some
positive suggestions were offered in this section.
The need for a positive relationship with American students was
mentioned several times in general comments by foreign students. Some
teachers and administrators echoed the same concern. This reinforces
the conclusion drawn earlier about that need.
Several teachers expressed concern about foreign students having
a minimum competency in English before they are allowed into the regu
lar classroom. Such a minimum competency by foreign students would help
teachers in the issue of treating them the same as American students in
the classroom. In addition, several teachers mentioned a need to under
stand their foreign students better in order to know how to meet their
needs.
Based on experience in teaching the ESL class, this author sees
a need for instructional objectives to be made for the course. With
out them, there is no consistent direction or guidelines for what is
taught in the class. Leaving that matter solely to the teacher could
change the teaching and content of the class practically every year.
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For students who remain within the program for more than one year, such
change can be detrimental.
Background, English skills, academic needs, general needs, goals,
general comnents...these diverse yet related elements all play an inte
gral part in the evaluation of the needs of foreign students in the
ESL program at Ames High School. Based on the input from students, teach
ers, and administrators, needs-based recommendations can now be made.
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RECOMMENDATIONS
At this point, it is helpful to be reminded once again of the gen
eral purpose of a needs assessment: to identify any gaps between what
is and what ought to be in a program, and to recommend the most effec
tive and efficient means to bridge those gaps. As has already been
noted, Ames High School generally maintains a very positive environment
for the foreign student, fostered by the relationship be^een school per
sonnel and the foreign students. On several points of academic and gen
eral student needs, there are no significant gaps between what is and
what ought to be. Many needs are being met, as indicated in the previous
section.
It should also be remembered at this point once again that the num
ber of subjects surveyed in this assessment has been very small. Infor
mation has been collected from 15 foreign students, 30 teachers, 6
administrative personnel, and this author. The scope of this assess
ment has been the needs of students in the ESL program at Ames High
School and it is intended to extend no further. The data collected
and the recommendations based on that data apply only within those limi
tations. Basically the following recommendations apply to the ESL class
and to school personnel.
The ESL Class
One major gap between what is and what ought to be is in how well
the ESL class equips the foreign student with English skills for his
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other classes. The importance of specific skills listed in Tables 2b
and 2c is greater than the amount of satisfaction the students have in
exercising those skills.
One specific skill indicated as important by teachers and students
is reading the textbook. Though the content of the ESL class does in
clude reading, it does not at present provide practice in reading text
books. It is recommended that reading development include the goal of
reading textbooks for other.classes. This can be done if students in
the ESL class are taught certain study skills, such as skimming and
scanning. Note-taking for reading assignments and lectures is a re
lated skill which teachers also indicated is a need for students in
their classes. Attention to the development of these skills should
help alleviate the burden of those reading assignments.
Most of the students in the class plan to attend an American
university; consequently, this need for improvement in reading is
especially important. For these particular students, work in vocab
ulary suitable for college prepartion is recommended. In addition,
materials should be used that contain authentic discourse, and not just
simplified reading material. Working with challenging reading material
in the ESL class will help foreign students meet the challenge of diffi
cult reading in other classes.
As indicated from Table 2a, 5 of the students were neutral or dis
satisfied with their opportunity to develop writing skills. A majority
of the students indicated that skill in writing assignments is important
in their other classes (see Table 2b). Xt is recommended therefore
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that composition work in the ESL class reflect that done in the Basic
Composition and Composition for the College Bound courses at the high
school: construction of cohesive^ well-developed paragraphs and composi
tions .
Though reading and writing skills have been mentioned here because
of the indication of their need» all the receptive and productive lan
guage skills should continue to be Included in the work of the ESL class«
Several recommendations can also be made based on needs observed
by this author in the teaching of the ESL class. The results of The
English Placement Test consistently indicate a wide range of English
competency among the students in the class. It is therefore reconmiended
that the structure of the class be designed by the teacher to meet the
needs of students at those varying levels. One way of doing that is to
divide the class into competency groups (based on the placement test
results). This was done at the start of the 1980-81 school year. The
ESL class was divided into 3 groups, from minimal to higher level com
petency, and in this way, students were given more individualized atten
tion.
In addition, American students were recruited to be student aides,
for each groups. This strategy not only provided individualized help
for foreign students, but also encouraged the formation of friendships
between foreign and U.S. students. It is recommended that the division
of the class into groups and the use of student aides to be continued
in order to meet the language and relationships needs of the students.
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It has been mentioned that no Instructional objectives exist for
the ESL class. It Is recommended that such objectives be made In a
joint effort by the ESL teacher and the administration. Given the
transcience so far of instructors and students In the class since if
officially began, such objectives will lend a consistency to the ESL
program from year to year, at least in terms of agreed-upon goals to
be reached. Such, objectives should then be reviewed annually, in case
certain circumstances pertaining to the class should change.
A beginning point for this recommendation is the list of goals in
Table 5 and the list of skills in Table 2b. These items would, of
y
course, need to be expressed in more specific terms suitable to the
form of Instructional objectives. In addition to these items, it is
recommended that these objectives contain the area of cultural aware-
ness and adjustment. This is a strategic point for those students
staying here for an extended time.^^ Knowing the difference between
their culture and ours can help alleviate some of the disorlentation
experienced in "culture shock."
One effective means of broadening cultural awareness and helping
the students adjust to the U.S. has been movies. Films available from
the Area Educational Association have been excellent stimulants for
discussion about other countries and the U.S. The "Living in the U.S."
series, found in the film catalog of the school's Instructional Media
Center, has been of great help in this regard.
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Another way of providing general cultural awareness in the ESL
class is to allow students from each country to bring something from
their country to show and explain to the other students. This encour
ages the student to share in English about his own country and it helps
to broaden the cultural awareness of the other students. The E.O,
Building on Iowa State's campus contains cultural information about
various countries; some of it is available to check out for presentation
to a group such as the ESL class.
Also•stemming from personal teaching experience and comments by
other teachers, this author recommends that the ESL teacher keep in
touch with those teachers who have foreign students in their classrooms.
The ESL teacher can provide useful background information to the other
teachers who may be wondering how to handle the special needs of a
foreign student in class. Likewise, other teachers can provide the ESL
teacher with a realistic idea of what foreign students are facing in their
other classes.
These are recommendations intended for application to the content
and teaching methodology of the ESL class. The rest of the recommenda
tions are intended for application by school personnel to meet the gen
eral needs of foreign students in their studies at Ames High School.
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School Personnel
Of all the general student needs, the most obvious requiring atten
tion is the relationship between U.S. and foreign students. Concerning
courteous treatment by and friendship with U.S. students, Table 4a re
cords an important gap between how important these matters are to the
foreign students.and how satisfied they are with them. Continuing to
use American students as teacher*s aides in the ESL class is one recom
mendation already made to help meet this need.
Another recommendation has been suggested by several teachers in
their general cotoments: to establish a volunteer program for foreign
students similar to the Ames High Volunteers and the Big Sis programs
already existing at the high school. The Ames High Volunteers provide
service to the elderly in the community and the Big Sis program provides
a personal welcome to incoming sophomore girls.
Such a volunteer assistance program could meet several foreign stu
dent needs: orientation to the U.S. school system, development of friend'
. ship with U.S. students, mutual cross-cultural awareness at a peer level,
practice in English, greater involvement in extra-curricular activities..,
all these are needs mentioned in the questionnaire or in comments and ^
observations. The willingness, imagination, and drive of some sponsor
could make such a group a reality.
Another concern that several teachers mentioned in their general
comments is that foreign students have a minimum competency in English
before they enter the regular classroom. Without such minimum compe
tency, the regular classroom experience can only be frustrating for
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teacher and student aXike. It is recommended therefore that such a mini
mum competency level be established and that foreign students not be al
lowed to enter the regular classroom until that level has been achieved.
Until that time, the student would study only English exclusively for 3
or 4 periods daily.
Such an English course would be feasible if the ESL teacher were
to teach intensive English for 3 periods and the regular ESL class for 1
period. A model for such an intensive English class could be taken from
the Intensive English Orientation Program in the English as a Foreign
Language Department of Iowa State University, Such a class, combined
with the extra hours of ESL tutoring, would help alleviate the load of
teachers with foreign students in their classes. It would also lead to
a fairer basis by which to grade foreign students by the same standard
as U.S. students.
Finally, several teachers expressed the need to know just what to do
with the foreign students in their classes. It is recommended that an
in-service workshop for teachers and administrators be arranged for
the purpose of brainstorming about the needs of foreign students
in the school. Competent personnel from the Area Educational Agency in
Ankeny could be contacted to make such a presentation. This idea has
been implemented at the elementary school level and the same ought to
be done for the secondary level. If nothing else, this workshop would
provide a stimulant for teachers to share their frustrations and possible
solutions to meet the needs of foreign students in their classrooms.
Certainly a consistent policy toward foreign students could be formed.
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based on intelligent awareness of needs.
These, then, are the recommendations made to help meet the needs of
foreign students In the ESL program at Ames High School:
1) to teach appropriate study skills needed for the reading of
textbooks In other classes;
2) to provide adequate vocabulary and composition preparation
for those Intending to enter an American university;
3) to continue to teach students in competency-based groups;
4) to continue to use American students as teacher *8 aides in
working with those groups;
5) to create instructional objectives for the ESL class
based on input from the administration and the ESL
teacher and including the area of cultural awareness
and adaptation;
6) to maintain open communication between the ESL teacher
and teachers of foreign students in regular classes;
7) to provide a volunteer group to help foreign students
become oriented to and involved in the high school;
8) to provide opportunity for the intensive study of
English for those whose skills are below an established
minimum; and
9) to provide an in-service workshop for teachers and ad
ministrators for the purpose of Identifying and propos
ing solutions to the needs of foreign students in the
high school.
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The first 4 recommendations are Intended for the ESL teacherj the last
5 are for school personnel willing to cooperate with the ESL teacher in
meeting foreign student needs.
These recommendations are based on needs identified by teachers,
students, administrators, and this author at the high school. It Is
hoped these recommendations will be at least in part enacted to meet
the needs of foreign students in the ESL program at Ames High School.
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appendix
Cover Letter for Current Students* Questionnaire
I am attempting to assess the needs that you have as a foreign stu
dent here at Ames High School. By answering the following questions, you
will help me in evaluating the strong and weak points of our English pro
gram for you. This will help me to make any recommendations for improv
ing the English for Foreign Students class for the future.
Your answers will remain confidential. You have the right, if you
wish, to withdraw your consent to participate in this questionnaire at
any time. I am available to answer any questions you have regarding the
procedure.
There are five parts to the questionnaire: Part I, Background
Information; Part II, English Skills; Part III, General Needs; Part IV,
Academic Needs; and Part V, General Coiment. Your cooperation will help
lead to the improvement of the English program for foreign students at
the high school.
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I. Background Information
Please circle the appropriate niunber. or fill in the blank.
1. Home Country 1. Viet Nam 5. France
2. Mexico 6. Iran
3. Venezuela 7. Egypt
4, Italy 8.
9.
Jordan
2. Native Language 1. Vietnamese 4. French
2. Spanish 5. Persian
3. Italian 6. Arabic
7.
3. Other language(s) you can speak:
4. Number of months in the U.S.:
5. Number of months at Ames High:
6. Number of semesters in this class:
1. one
2. two
7. Number of other classes you take;
1. none
2. one
jmonths
months
8« Classification
3. two
1. sophomore 2. junior
three
three
four
3. senior
9. With whom do you live?
1,
2.
3.
4.
5.
Member(s) of your family
Relatives
Your spouse
U.S. Family
Other (Specify):
10. Your reason for coming to the U.S.:
1. Parent (or spouse) works/studies at the university
2. Family has moved to the U.S. permanently
3. Student exchange program
4. Other (Specify):
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11. Length of expected stay in the U.S.;
1. 6 months 3. permanent
2. 1 year 4. Other (specify):
12. Your primary reason for studying, English at Ames High School;
1. to prepare for the TOEFL and university studies
2. to prepare for a job in your country
3. to survive in the U.S., since you will be here a long time
II. English Skills
A. English for Foreign Students Class
Please circle the appro
priate number for each
item.
1. The material used is too difficult
2. There is adequate opportunity to develop
skill in:
-speaking
-listening
-reading
-writing
-vocabulary
-graimnar
3. I am able to use the English I learn in dally
situations (such as shopping and using the
telephone)
4. I am able to receive personal help in class
5. I find classwork interesting
6. Learning about other students* countries has
been worthwhile
7. There is variety in the type of work we do
8. I am satisfied with my progress in English so far
9. The teacher displays an understanding attitude
10. I seldom use English outside of this class
TS
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11.
12.
13.
X believe the materials and facilities are
adequate
This class has helped me to study in
other classes
School in my home country is very dif
ferent from school here
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
B.
1.
2.
3.
4.
5.
6.
7.
8.
For other classes at Ames High (History, Biology, Algebra, etc.)
Understanding spoken
English
Giving an oral presenta
tion in class
Participating in class
discussion
Reading textbooks
Taking class notes
Writing assignments
Taking essay tests
Taking multiple-choice
tests
Please answer A, _& C^,
A. Circle
one number
to show
how impor
tant this
skill is
to you.
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1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2
1 2
1 2
1 2
1 2
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3 4 5
3 4 5
3 4 5
B. Circle
one number
to show
how good
your Eng
lish is in
this skill,
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C. Circle
one number
to show how
much this
English
class has
helped- to
improve the
skill.
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III. General Needs
1.
2.
3.
4.
5.
1.
2.
4.
3.
6.
A. When you first came:
Orientation to the high
school
Explanation about regis
tration & class schedule
Explanation about academic
requirements (graduation,
grading, etc)
Orientation to the commun
ity
Explanation about ways of
doing things in a"U.S.
school
B. During your stay here:
Courteous treatment by U.S.
students
Friendship of U.S. students
3. Friendship of students from
other countries
Freedom to behave according
to your customs and beliefs
Satisfying social activities
Having a positive attitude
toward school work
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Please answer A ^ B.
B. CircleA. Circle
one number to in
dicate how impor
tant the need is
to you
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G. Kelationshlps with Americans
Please circle one nimiber to indicate how much you think
each factor contributes to developing good relationships
with U.S. students.
1. Your command of English
2. Your religious background
3. Your cultural background
4. Your racial background
5. Your political view
6. Your attitude toward U.S. students
7. Their attitude toward you
8. Other (specify):
IV. Academic Needs
•U 4J
g g
•U 4J
U M
O O
&t|*
^ 5 ^> P P
1. Opportunities to discuss course work 1
with teachers
2. Help from another student with your 1
study
3. Opportunities to give information 1
about your country in educational
situations
4. Extra time to take exams due to Ian- 1
guage difficulty
5. Ability to understand course require- 1
ments
1—1
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1 2 3 4 5
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1 2 3 4 5
Please answer A & B.
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3 4 5 1 2 3 4 5
4 5
4 5
4 5
4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
6. Being treated the same as U.S. stu
dents by the teachers
1 2 3 4 5 1 2 3 4 5
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V. General Comment
Please write below (and on the back of this sheet) your
own feelings about your needs in this class and in the
school. Try to include any needs not mentioned in this
questionnaire.
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Cover Letter for Former Students* Questionnaire
I am attempting to assess the needs that you had as a foreign stu
dent here at Ames High School. By answering the following questions,
you will help me in evaluating the strong and weak points of our English
program for foreign students. This will help me to make any recommenda
tions for improving the English for Foreign Students class for the fu
ture.
Your answers will remain confidential. You have the right, if you
wish, to withdraw your consent to participate in this questionnaire
at any time. I am available to answer any questions you have regarding
the procedure.
There are five parts to the questionnaire: Part I, Background In
formation; Part II, English Skills; Part III, General Needs; Part IV.
Academic Needs; and Part V, General Comment. Your cooperation will
help lead to the improvement of the English program for foreign students
at the high school.
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I. Background Information
Please circle.the appropriate number» or fill in the blank.
1. Home Country 1. Viet Nam
2. Mexico
3« Venezuela
A. Italy
2. Native Language 1. Vietnamese
2. Spanish
3. Italian
3. Other language(s) you can speak:
4. Number of months in the U.S.:
5. France
6. Iran
Egypt
Jordan
7.
8.
9.
A. French
5. Persian
Arabic
7.
months
5. Number of months you were at Ames High: months
6. Number of semesters you were in the English for Foreign students
class:
1. one 3. three
2. two A.
7. Classification (if you are in school)
1. freshman
2. sophomore
3. junior
A. senior
With whom do you live?
1. Member(s) of your family
2. Relatives
3. Your spouse
A. U.S. family
5. Other (specify):
9. Your reason for coming to the U.S.:
1. Parent (or spouse) works/studies at the university
2. Family has moved to the U.S. permainently
3. Student exchange program
A. Other (specify):
10. Length of expected stay in the U.S^:
1. 6 months
2. 1 year
3. permanent
A. Other (specify):
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11. Your primary reason for studying English at Mes High School:
1. to prepare for the TOEFL and university studies
2. to prepare for a job in your country
3. to survive in the U.S., since you will be here a long time
4. Other (specify):^
II. English skills
A. English for Foreign Students Class
Please circle the appro*
priate number for each item.
1. The material used was too difficult
2. There was adequate opportunity to
develop skill in:
-speaking
-listening
-reading
-writing
-vocabulary
-grammar
3. .1 am able to use the English X learned
in dally situations (such as shopping
and using the telephone)
4. I was able to receive personal help
in class
5. I found classwork interesting
6. There was variety in the type of work
we did
7. I was satisfied with my progress in
English in the high school
8. The teacher displayed an understand
ing attitude
9. I seldom used English outside of this
classroom
10. 1 believe the materials and facilities
were adequate
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11, This class helped me to study in my
other classes
12. School in my home country is very
different from the high school here
1 2 3 4 5
1 2 3 4 5
B. For other classes which you had at Ames High (History, Biology,
Algebra, etc.)
Please answer A, ^ C*
A. Circle B. Circle C. Circle
one number one niimber one number
1. Understanding spoken English
2. Giving an oral presentation
in class
3. Participating in class
4. Reading textbooks
5. Taking class notes
6. Writing assignments
7. Taking essay tests
8. Taking multiple-choice
tests
to show
how impor
tant this
skill was
to you.
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to show
how good
your Eng
lish was
in this
skill.
to show how
much the
English class
helped to im
prove the
skill.
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III. General Needs
A. When you first came:
1. Orientation to the high school
2. Explanation about registration
& class schedule
3. Explanation about academic re
quirements (graduation, grading,
etc.)
4. Orientation to the community
5. Explanation about ways of doing
things in a U.S. school
B. During your stay here;
1. Courteous treatment by U.S. students
2. Friendship of U.S. students
3. Friendship of students from other
countries
4. Freedom to behave according to your
customs and beliefs
5. Satisfying social activities
6. Having'a positive attitude toward
school work
Please answer A & B.
A. Circle
one number
to indicate
how impor
tant the
need was to
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B. Circle
one number
to indicate
how much the
need was sat
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C. Relationships with Americans
Please circle one number to indicate how much you think
each factor contributes to developing good relationships
with U.S. students.
1. Your command of English
2. Your religious background
3. Your cultural background
4. Your racial background
5. Your political view
6. Your attitude toward U.S. students
7. Their attitude toward you
8. Other (specify):
IV. Academic Needs
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Please answer A & B.
A. Circle
one number
to indicate
how impor
tant the
need was to
you.
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B. Circle
one number
to Indicate
how much the
need was sat
isfied for you,
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1. Opportunities to discuss course work 12 3 4 5
with teachers
2. Help from another student with your 12 3 4 5
study
3. Opportunities to give information 12 3 4 5
about your country in educational
situations
4. Extra time to take exams due to 1 2 3 4 5
language difficulty
a
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1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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IV. Academic Needs (continued)
5. Ability to understand course
reqxilrements
6. Being treated the same as U.S
students by the teachers
V. General Comment
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Please answer A & B,
A. Circle
one number
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Please write below (and on the back of this sheet) your own feel
ings about the needs you had in this class and in the school; in
clude any needs not mentioned in this questionnaire.
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Cover Letter for Teachers' and
Administrators */Counselors * Questionnaire
Assessing the Needs of
Foreign Students at Ames High
As a teacher, I am keenly aware of the demands on your time. I am
also concerned about providing the best educational experience for my
students and that is the reason behind this questionnaire. With your
cooperation, I will attempt to assess the needs of the foreign students
here at Ames High School, to evaluate the strong and weak points of
our English program for them, and to make appropriate recommendations.
Would you take a few minutes to answer these questions and return
the questionnaire to my box by next Wednesday, March 11? Your answers
will remain strictly confidential and you have the freedom to withdraw
your consent to participate at any time. Your answers are essential to
an effective evaluation and I am available to answer any questions you
have regarding this questionnaire.
Thank you for any cooperation you can give.
Instructor, English for Foreign Students
Fine Arts 3, Ext. 242
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Teachers* Questionnaire
1. Department in which you teach:
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
Foreign students have been an asset to
class.
I try to treat foreign students the
same as U.S. students.
I allow foreign students to take more
time on a test due to language diffi
culty.
Foreign students have opportunity to dis
cuss course work with me.
Foreign students generally seem moti
vated to leam.
Foreign students are able to basically
get by in my class.
U.S. students have an accepting attitude
toward foreign students in class.
Foreign students basically understand
course requirements.
I try to give foreign students the oppor
tunity to share information about their
countries in educational situations.
I try to help foreign students develop
a positive attitude toward school work.
This skill is essential for success in
my class:
-understanding lectures and
instructions
-giving an oral presentation
Please circle one number
for each item below which
best Indicates your agree
ment or disagreement.
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-participating in class discus
sion
-reading the textbook
-taking notes
-regular writing assignments
-writing essays on tests
-answering multiple choice items
on a test
13. This factor contributes to foreign
students developing good relationships
with U.S. students:
-command of English
-religious background
-cultural background
-racial background
-political view
-their attitude toward U.S. stu
dents
-U.S. students' attitude toward
them
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14. Please express your feelings about having foreign students at
our high school (e.g. add dimension, interfere with normal work»
etc.).
15. In what ways, other than those already mentioned, can Ames High
contribute to the education of foreign students?
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Administrators */Counselors * Questionnaire
1* Goals for Foreign Students
1.
2.
3.
4.
5.
II.
1.
2.
Understanding of American culture
Ability to "survive" in the regular
classroom
Ability to "survive" in the community
Ability to understand and speak English
Ability to read and write English
Please answer A & B
A. Circle
one number
for each
item to
Indicate its
degree of
Importance.
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B. Circle
one number
for each
item to in
dicate the
degree to
which that
need is met.
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Administrative Responsibilities to Foreign Students
Circle one number for each
item below which best in
dicates your agreement or
disagreement.
Give them initial orientation to the
school (upon arrival)
Help them understand registration and
class schedule
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II. Administrative Responsibilities to Foreign Students Ccontinued)
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1 2 3 "4 53. Help them understand academic require
ments Csraduatioii, grading, etc.)
4. Help orient them to the community
5. Explain about ways of doing things in
a U.S. school
6. Help them develop positive-attitude to
ward school work
5
5
III. Relationship of foreign aiid U.S. Students
Circle the number for each
item below which best indi
cates your agreement or dis-
agreeiaent.
This factor contributes to foreign students
developing good relationships with U.S. stu
dents:
1. command of English
2. religious backgroxjnd
3. cultural background
4. racial background
5. political view
6. their attitude toward U.S. students
7. U.S. students^ attitude toward tbem
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IV. General Comment
1. Please express your feelings about having foreign students at our
high school (e.g. add dimension, interfere with regular work, etc.)
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IV. General Conunents (continued)
2. In what ways, other than those currently employed, can Ames
contribute to the educational needs of its foreign students?
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NOTES
^ Gilbert A. Jarvls and Shirley J.- Adams, Evaluating a Second Lan
guage ProRram, Language in Education! Theory and Practice Series, No. 19
(Arlington, Virginia: Center for Applied Linguistics, 1979), p. 3.
^ Roger Kaufman and Fenwick W. English, Needs Assessment: Concept
and Application (Englewood Cliffs, New Jersey: Educational Technology
Publications, Inc., 1979), p- 32.
^ H. Douglas Brown, Principles of Language Learning and Teaching
(Englewood Cliffs, New Jersey: Prentice-Hall, Inc., 1980), p. 10.
4
Brown, p. 10.
^ Brown, p. 11.
^ Brown, p. 66.
^ Kaufman, p. 320.
g
Kaufman, p. 78.
g
Brown, pp. 100-144.
Brown, pp. 131-135.
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